


















































































スキル (Perterson，Young， Salzberg， West， & Hillラ
2006)や課題従事行動 (Levendoski& Cartledge， 
2000)といった標的行動の改善に効果を示して
いる。また、 Heward(2007)とOsborne，Kosiewics， 





































































理解 (VCI): 88、知覚推理 (PRl): 104、ワーキ


















































































































































































































































































































Instruction 2 Probe Follow up 
11110. 2 mo 
|民間的式会一
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Application of Self-Monitoring to a Regular Classroom Student 
with Difficulty Writing in a Communication Notebook in Time 
Ken HANDA' and Fumiyuki NORO叫
τhis study evaluated the effects of self-monitoring to enCOlll・agca studcnt in a rcgular classroom to 
m叶tein a communication notebook in time. Assessment regarding the target behavior was conducted 
through interview with a teacher and direcl observation. The target behavior was detined as to write in 
a communication notebook before the cleaning time starts at 13 :30. In Intervention 1， the student self二
recorded success or t~lÍ lure in the targel behavior. 11 lntervention 2， inaddition to the procedure of 
lntervention 1， the teacher gave an additionaJ reinforcer to the studenl depending on the result 01' the 
self-recording. The effects were measured based on behavior observation of the target behavior， social 
validity， and acceptability. The result showed that the student improved the target behavior， 
mail1taining the effect after two mOl1ths. Moreover， the results il1dicated that social validity and 
acceptability were high. In discussionラtheresults and future issues were addressed. 
Key words: selιmonitoring， regular classroom， instruction 
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